
 
 
 



In May 2017 we started the project Equal 
Voices in the Room? as a response to group 
learning experiences at the Royal College of 
Art.

The project focuses on the forms used as 
part of discussions to challenge the use of the 
voice as the primary medium in discussion. 
We borrow from different traditions, groups 
and people, and experiment to find tools for 
changing practices as well as bringing the topic 
into focus. 

We put together a series of exercises for 
workshops with students and staff. The 
workshops had a good response and we 
continued the project over the time of our 
education at the RCA. The project continues 
beyond the institution.

Alex Parry and Cicilia Östholm
June 2018



Equal Voices in the Room? 
Thames Studio, Top Floor, Dyson Building, Battersea Campus
Wednesday 10th May 2017. 5.30 - 8.30pm 
Soup and wine provided

Feel like academia is driven by hegemony and consensus? That 
every conversation stays on trodden paths, led by the usual few 
expressive people of a group? Ever wish to hear what other 
people have to say instead of the usual orators? 

This is the first evening of an initiative addressing practices 
of inequality in shared rooms. Our focus is on disrupting 
domination and exclusion in shared spaces. 

We’ll be strategising and trying out new techniques for 
communicating, interrupting, affirming and supporting each 
other. We’ll be doing this by drawing on people’s existing 
knowledge and experiences from the RCA and beyond, as well 
as trying out a range of practical techniques borrowed from 
practices such as consensus decision making, body centred 
methods of working together, and practicing recognising and 
articulating power dynamics, influenced by Jo Freeman's The 
Tyranny of Structurelessness.

We are two first year students – Cicilia and Alex from the Public 
Sphere pathway in Contemporary Art Practice, interested in 
creating a community of people in the RCA that want to break 
down hierarchies and power relations within the institution. 
We welcome anyone from the RCA to join us in the workshop, 
whether you are a student, administrator, tutor, or lecturer. 

To keep the workshop focused there is limited space for 
participants. Please email if you would like to join us - alexandra.
parry@network.rca.ac.uk
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We are a collective of artists gathering around a concern 
with how groups listen. 

We believe that free discussion techniques (no facilitation) 
reinforce and enable hierarchies with the most confident 
and quickest person at the top. 

In free discussion techniques the speaker is celebrated 
more than the listener.

We run workshops as we believe that learning cannot be 
separated from doing and is the best form for us to do this 
work.

We believe that through analysis of power dynamics 
within groups bias and discrimination can be exposed and 
explored.

We work to create tools and techniques to help people 
confront and speak up against injustice. 

We think that the pedagogical group and how it functions 
is a microcosm of a wider political system.

We believe that a group is a powerful force that reflects, 

Manifesto
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reinforces and creates social and political relations. 

We believe the role of the listener can be used as an act of 
solidarity when others are speaking truth to power.

In an increasingly individualised society we believe in 
strengthening group relations and we work to strengthen 

group relations not just the confidence of an individual in a 
group.

We work towards the creation of non hierarchical spaces 
but accept we will never get there. Utopia = no place.

We work mainly but not only in the pedagogical context. 
We believe that educational settings are important spaces 
with which to play with and understand group work and is 
practice ground for self organisation. Social organisation 

in pedagogical spaces is political.

We are particular about who we work with and will not 
work to increase the functionality of organisations that 

primarily exist to make profit.

As artists we use our time and creative skills to work 
towards social change.
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In May 2018 an invitation was sent to people who have been 
involved as attendees, workshop facilitators, and founders of the 
project Equal Voices in the Room? to join a conversation about the 
project, and why they got involved.
 
The conversation took place in a seminar room at the RCA. During 
the conversation we each stitched into a t-shirt, with a design 
inspired by or for the project. 

Alex and Cicilia prepared some initial questions (highlighted in the 
text below). The conversation has been minimally edited.
 
 
What experience did you have of learning groups at the RCA?
  
Rachel  Seminars where there’s one person talking and I don’t have a 
desire to say anything.
 
Sing  And then they blame you for not saying anything.
 
Rachel  Well not really. They used to do that when I was in high school. 
Have they done that to you here?
 
Sing  Somehow. A little bit. You haven’t said anything very much and then 
somehow. It’s stressful.  I think in some cases I really don’t have anything 
to say. I don’t want to say anything bullshit.
 
Rachel  From my experience no one even notices if I don’t say anything. 
The group is so big. The seminars I’ve been to are like 30 people so 
there’s never really a good flow going on as there’s too many.
 
Sing  That’s true.
 
Alex  That’s the experience I felt like I had here in this room where 
we did lots of seminars. I get a bit lost in it and I forget how to speak. 
Everything feels as though it’s too quick. Like my thought is slower than 
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the conversation. It’s moving at a different pace.
 
Cicilia  It’s a little bit daunting when it’s a large group for some reason.
 
Rachel  I think for me it’s less daunting and more not desirable. I don’t 
feel like saying anything because I feel like in a larger group people 
aren’t listening enough. It’s harder to connect to a group of 30 people 
than 3 people. Something like that.
 
Alex  I actually had some good experiences as well. That was in a smaller 
group of 10 people. I wonder if it was good for everyone. Maybe I was 
just particularly into it and felt particularly good in the group. Other 
people weren’t saying much. I was loud - where as in other groups I 
might not have been.
 
Rachel  Was it the topic?
 
Alex  I think it was the topic. I also liked the atmosphere of the group.
 
Sing  What was the topic?
 
Alex  The topic was about listening
 
(Laughter)
 
Alex  With you Rachel – in a smaller group does that generally mean you 
want to participate more?
 
Rachel  Definitely. When it’s the entire course I didn’t say anything, but 
when in smaller groups I’m talking the whole time (laughter) But also in 
smaller groups maybe people have more in common. Therefore if I say 
something people are more likely to understand me.
 
Alex  But I feel that for myself it would be really great if I was in 
conversation with people I really disagreed with. More often than not it 
feels harder to do that.
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Rachel  Have you had an experience where you feel you can do that?
 
Alex  Yeah sometimes if I felt particularly comfortable in the group.
 
Rachel  Why?
 
Alex  I think there’s a thing where I don’t feel comfortable and I don’t 
want to give myself to the space. Or I get defensive and put up a barrier. 
I have feelings where I start to remove myself from the space mentally 
and I want to leave the room but I can’t. And then I don’t say anything. 
Maybe there’s a process of trust going on. There’s something that makes 
me not put myself there.
 
Rachel  I feel like its passion. Like that conversation you had about 
listening. You were passionate about that and you were compelled to say 
something. A lot of seminars you’re forced to go to. Its mandatory. So 
you’re less likely to be super into it.
 
Sing  You have seminars you have to go to?
 
Rachel  Not really (laughs) we don’t have to do anything.

Sing  This is what I really appreciate about the RCA and being in an art 
school in general. If your not interested you really don’t have to do it. 
 
Rachel  I love art school.

Sing  Yeah
 
Sing  So you may join a school group and realise its not what you 
actually like and you can go.
 
Alex  I do feel like generally people are pretty accepting. I feel like I 
probably could have said (the seminar) is bullshit and walked out. I didn’t 
but I could have.
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Rachel  It’s probably good that you didn’t do that.
 
(Laughter)
 
Sing  You can just walk out quietly.
 
Cicilia  I feel like I shut down when I get provoked. I get stuck in 
analysing different meta-levels that are going on in the room. 

I had a conversation with a student on the shuttle bus. She asked about 
the workshop. She said that she feels that these things go on in the room. 
This is very present for some people but not to others. It’s nice to know 
others are concerned with these meta-levels and structures within the 
room.
 
I guess the subject matter also comes into it – as you say passion might 
break any intimidation or like for me getting caught up with social 
analysis.
 
Rachel  Its OK if you’re not saying anything. As long as your mind is 
engaged. It’s cool that you’re thinking about the meta-levels.
 
Cicilia  It’s kind of annoying. If you’re incensed about something.
 
Rachel  Are you talking about problematic language and stuff like that?

Cicilia  For instance. Or when someone is being offensive on purpose or 
not on purpose.
 
Sing  When you met someone you really don’t agree with what would 
you do? (Question asked to everyone)
 
Sometimes you met someone that you think yeah what they say is 
bullshit. In an academic area people should know things. But then they 
might say something really racist or sexist. What would you do?
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Rachel  Do you know that artist Robert Irwin. I read his autobiography. 
There was a time he disagreed with his friend over an ideology or 
something. They were driving along in LA and he pushed him out of the 
car because he disagreed with him.
 
Alex  Cicilia I always thought you were really good in seminars about 
bringing stuff up that was to do with the conversation being exclusive, 
or racist. You were really good at pinpointing it and articulating it directly 
and clearly. I feel that sometimes when someone says something 
offensive it’s not clear. It’s only when afterwards you ask someone 
did you hear that or feel something from that. I wish I was quicker 
sometimes even if I’m wrong or they feel misunderstood by me. I don’t 
think I’m very good at that or as good as I should be. I think there’s a 
fear of challenging.  I would like to get better at that. Quicker and more 
direct.
 
Rachel  How do you get more confident at that?
 
Alex  Practice. On your own even, or with friends. I did an exercise once 
in a workshop - we did role plays about it - about calling people out when 
someone had said something offensive.
 
Cicilia  I wish I did it more often. I really appreciate it when others do it. I 
think people are often thinking the same thing.
 
(Sadie and Nazanin arrive and get settled in the room. Alex fills them in 
on what has been spoken about.)
 
Alex  One of the things that was difficult for me in the seminar groups 
was that for 3 hours I didn’t know what was going to happen as no one 
explains how the session will work and that gives me a feeling of anxiety. 
I’m putting my trust in someone in that situation, and it’s an intimate 
moment. I can feel trapped.
 
Sadie  I need a break every hour. I can feel claustrophobic.
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Rachel  There’s a standard length for workshops for like 2 hours.
 
Alex  Sorry to pick on you Nazee, but just wondered if you had 
something you wanted to share?
 
Nazanin  I feel that the RCA tries to say it’s an international school but 
I don’t feel it’s an international school. I don’t feel it really respects 
international students. I didn’t find it welcoming to international students 
and to their needs. For me and other people the language they use here 
is really difficult for people coming to the UK.
 
Sadie  The more caring side is important. The visiting tutors are dropped 
in - ‘hey do a tutorial’. I’d like to see what information they’re given.
 
Nazanin  For me education here is not something that is part of 
your daily life. It should be part of your daily life. Some kind of social 
connection should happen. Here, I didn’t feel the aim of the institution 
was to make social connections. Even the structure of the institution – 
the architecture - it’s just a pathway. You should just pass it and go and 
not stop anywhere.
 
Rachel  It seems there’s a couple of people that are good at international 
relations. But only a couple. But one or 2 people can only do so much. 
There is literally thousands of international students here. 

Nazanin  It seems like the number of international students are more 
than the home students. Why don’t they consider them carefully? 
Because of that I felt like I’m here just to bring money. It’s really bad 
to have this feeling. You feel I do not want to do anything else for the 
institution because they do not do anything for you. They do not respect 
you.

Sadie  It’s a weird exchange of money.
 
Nazanin  I feel like when I talk about the country and culture where I’m 
from people are not really interested. And so...
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Sadie  Other students?
 
Nazanin  Mostly tutors. They usually ask me, so what do you want to 
do here, now, in London? But my own experience is some part of me. I 
cannot just regret it.
 
Sadie  I think what you just said about the social thing. I think that is part 
of the RCA, but it’s seen in a very narrow way. Traditionally it was British 
students coming here spending a few years. It used to be the fast track 
way to a particular type of art world. Welcome to the in club. I didn’t 
really get that until I hung out with lots of sculpture students as part of 
a school group. And then I realised, wow the RCA opens up all these 
connections. The way the gallery people were talking to the students. I 
saw it in action. That just doesn’t happen to the public sphere students. 
We haven’t been connected to any particular scene or institution, a 
system of awards, or teaching experiences. Although perhaps its not 
good. I don’t like that fast track privilege.
 
Nazanin  In my experience I hadn’t had any crits before coming here - in 
Iran. It was something very strange for me. As a person who hasn’t done 
crits and don’t know what is crits and what they’re for - shouldn’t they tell 
us what they’re for. I feel like I should learn everything on my own here 
just through spending time. I feel like I haven’t been benefiting from the 
equipment here as I just feel like I’m spending time to just understand it 
here.
 
Sadie  What did you feel about access to equipment and workshops last 
year? That was a huge barrier for me. And I’m from the UK.

Nazanin  Sometimes I feel everything is email based at the RCA. You do 
not see people. Your not sure is it a person or a machine?

(Laughter)
 
Rachel  Did you take art classes in Iran?
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Nazanin  Yeah actually I have done my BA in art school. But the system 
there is totally different. We have exams on a score. We have some 
classes every term.

Rachel  Are they written exams?
 
Nazanin  Yeah. We have art history exams. I did photography and we had 
some theory about photography.
 
Rachel  So you didn’t have crits. Did you have any kind of group 
discussions about your work?
 
Nazanin  No it’s not like here at all. It’s not really group based.
 
Cicilia  I can agree with that. If you’ve done your undergrad in a similar 
system you have for-free things that are not expressed by the institution 
in an instructional way.  You’re just supposed to get it. I also never had a 
crit. We talked about the work in a different way.
 
Alex  How did you do it?
 
Cicilia   When its body based (in dance performance) you show what 
you’ve done. Then you sit down and talk and it’s an open discussion. 
Between 12 and 18 people.
 
Rachel  So you’d have a general discussion?
 
Cicilia  It would be a discussion about what you just showed - what it 
is, where you want it to go, how can you take it in that direction. Very 
constructive. Doing an analysis and discussing like a crit but it’s not 
set up in the same way. As everyone showing are using their bodies it 
doesn’t get so charged. It’s different somehow.

Sadie  I read a book about the art school process. How the crit thing 
comes from a particular thing – similar to how they did it in the 60s. It 
broke down a particular format that evolved out of that. There’s this male 
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tutor that comes in - he’s a vaguely famous artist. All the students are like 
wow and there are all the power dynamics in that. Why hasn’t this format 
been criticised? The artwork is critiqued to death. The poor student is 
left quivering. Has anyone looked at whether the format is useful?
 
Personally – I didn’t make work for a year after my BA. I tried to 
remember that this time. Don’t listen to the them they’re just saying 
whatever they want to say. It’s just their opinion. But even so it feels 
really powerful when people say stuff to you. I can’t believe the process 
hasn’t been looked at more closely.      

Alex  I found the power dynamic with tutors affecting. After the first year 
I had to say to myself no it’s important what I think. It’s also important 
that I’m open to what others are saying but it’s important to take the 
stuff that’s inspiring or moving for me. When you get off centre when 
you don’t know what you think or feel because you take everything on. 
Its important to remember that the tutors are wrong or can be wrong 
because that can be forgotten sometimes. What resonates for you is 
important.
 
Nazanin  For me it’s really difficult to remember sometimes they are 
wrong.
 
Sadie  I imagine if your coming from somewhere else where you don’t 
know the boundaries of the situation (the crit situation or whatever) you 
don’t know how far it could go this way or that way.
 
Alex  I did feel in the crits the format makes you feel defensive. You 
go there presenting and defending your work. That is a very particular 
position to take. It’s not useful when it becomes a battleground. Rather 
than a place where things can be nourished.

Sadie  Or supportive. I mean out there in the world it’s hard to do 
anything. You should come to this art school that should support your 
growth not make you freak out.
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Nazanin  I feel like in the 2 years I was just defending myself.
 
Sadie  What did you feel on sculpture? (To Sing)
 
Sing  I do think sometimes I’m defending myself. Not so much. Maybe 
half – half. Half of the time it’s not useful and they’re talking about 
things you actually don’t want to talk about. Not that they were wrong 
but they’re talking about things you really didn’t care about. Sometimes 
someone will say something aggressive and angry. And you defend 
yourself and that happens as well but in fewer situations. It’s hard - it’s 
very rarely a very positive experience.
 
Somehow I feel like I’m put here for the sake of diversity. They don’t 
really wish that you bring diversity. They wish that you will submit to the 
artistic value that they already all agree with. This is what I think.
 
Nazanin  Sometimes I feel like I have been brought here to add diversity 
to the course.
 
Sing  Exactly but you should not bring your own cultural background.

Nazanin  You’re here but without your culture. You shouldn’t bring 
your culture. Accept the new culture. Be here to show the institution is 
international.
 
Sing  They want the numbers. 

Nazanin  I have the same feeling.
 
Sing  Exactly. Because the thing that you talk about may be very political 
and related to your own background and experience and really no one 
understood, and you felt frustrated because that to you it is a very 
big thing because you are very passionate about it. But then no one 
understands.

Nazanin  And no one sometimes really cares about what is important to 
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you - and when they ask you - so what do you want to do, and then well 
what else do you want to do? And well – what was I talking about? I was 
talking about what I want to do, but you want me to do something else.
 
(Laughter)
 
Sadie  The bureaucracy, the management - they get the numbers in. They 
have to say yes to the majority of international students. I think they have 
to say yes to everyone. To get the numbers in.
 
Sing  Oh really?

Sadie  That’s what I heard. Not on sculpture or painting where a million 
people want to do it.
 
Sing  I’m not quite sure about the numbers.
 
Sing  On sculpture its mostly white. We don’t have any black people.  
Maybe only 3 people speak Mandarin whereas on Photography maybe 
one third can speak Mandarin because of the subject matter.
 
Alex  Nazee how did you find the seminars?
 
Nazanin  I wanted to talk about it as well. I think they should be more 
diverse. I feel that it was not really understandable for me. Because it 
was from another context, another society. Sometimes I felt we should 
have lectures from people from other cultures as well.
 
Sadie  What kind of things would you want if you were going to plan a 
couple of lectures?
 
Nazanin  Well I feel like I could talk about public sphere in Iran - how do 
you really define the public sphere in different societies because it has 
many meanings.

Sadie  Lots of things could have been helped by regular meetings and 
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conversations. Maybe that could have been student ran? It might have 
helped us voice a lot of things. Seeing people in the flesh like you said.
 
Nazanin  I had the idea that we would have some of these discussions 
together. I thought perhaps there isn’t an interest here to know about my 
culture, my context, and my country. So I will just keep calm and silent 
here. 

I feel that when someone comes to a group the group should help them 
to be comfortable there. Not that the person should come and make 
themselves comfortable in the group. As an international student I felt 
the same. Here I am coming to a group. The group can welcome me. Or 
help me to settle down.
 
Sadie  Why do you think that didn’t happen here? I think maybe there isn’t 
a fixed identity to the group.
 
Nazanin  Perhaps because everything is internet based. With social media 
sometimes it doesn’t work well.
 
Sadie   There are certain cohorts that are very bonded.
 
Rachel  There was a survey across the RCA. One of the questions was 
how do you feel about the community on the course and service design 
got the highest rating.
 
Sing  Having strong bonding isn’t necessarily a good thing. I expect 
people to all hate each other and it can be a good environment because 
you can have a comparative momentum going on. That’s actually true in 
sculpture. In the artistic world everyone looks down to each other. Like 
their work is the best - but that’s an important part of being an artist. The 
ego I think is good. 

Rachel  It’s true, you do need a lot of confidence in your own ideas to 
fight to be an artist in this society.
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Alex  I think there is such a thing as healthy ego. I don’t think being 
confident in yourself is a bad thing. I think it’s a really good thing. When it 
goes to competitiveness. – There’s a balance. Essentially you want to lift 
each other up. If your competing so much that you want your friend to 
trip up because you want that thing something has going wrong.
 
Sing   Yeah there’s a tricky difference between thinking I am very good 
and thinking you are very bad.
 
Rachel  You can think I’m really good and that your classmates are really 
good too.
 
Sing  Yeah yeah yeah
 
Sadie  There’s a practice of seeing joy and good things happen to 
others. You could see that could happen in art practice. Instead of 
feeling the jealousy or competition you get equal pleasure in it. It’s hard 
trying to maintain that in London. And with social media. In arts you see 
other people on instagram and the default thing is to say oh my god 
everyone’s doing really well. But you could say everyone’s doing well – 
so am I.
 
Rachel  There’s no universal scale for how good you are. You just have to 
remember that.
 
Alex  It’s hard to make a living being an artist and even harder in a city 
when everything is expensive. This is a tough thing that feeds in. In an 
ideal world everyone would have enough. There wouldn’t be capitalism. 
I really think people’s artwork would change quite a lot and people’s 
attitude to each other would change.
 
Sadie  Yeah If politics changed so much would we have the impetus to 
make this political work. It really annoys me when we’re going through 
period of austerity and people say don’t worry artists will get more 
inspired because it’s more difficult.
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Nazanin  Who says that?
 
Sadie  Well in the UK people have said that.
 
Does anyone have any strategies for coping with any of the 
situations we have mentioned? From the tutorial to the seminar to 
the crit.
 
(Rachel has to leave)
 
Alex  So for example if I’m getting frustrated in the seminar. I don’t have 
fantastic coping mechanisms. If I feel like I don’t want to go - I just don’t 
go. So my coping mechanism is often refusal to take part. But that’s not 
always great. Something else I try and do is try and address it with the 
tutors in some way.
 
Sadie  Have you guys ever felt like you could speak out in a crit about 
the process of the crit or finding it uncomfortable? I’ve never felt like 
I’ve been able to.
 
Cicilia  (To Sadie) I feel like you’ve done it.

Sadie  In the seminar room it’s a bit easier I think.
 
Sing  I don’t think there is a way to overcome it. I’m sorry to be 
frustrated but I don’t think there is a way. I think it’s a long process. I 
don’t think it should go from the bottom up but the top down.
 
The idea of the celebration of diversity of respecting diversity of seeing 
that everyone has their own idea and you don’t have to agree with 
me but you have to let me say my own shit, that the whole thing. It’s 
the atmosphere and the whole ideology within the RCA that has to be 
changed.
 
Sadie  Because they don’t believe that.
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Sing  Exactly. You have to submit to the whole culture and you have to be 
cultural but not too cultural. It bothers me so much.
 
Sadie  And with politics as well. A little bit political but not too political.
 
Sing  Exactly. You have to hit the spot but you can’t go over it or under it 
because I bring you up to be cultural right? You bring your own culture 
you have to say some Chinese stuffs. But I’m not Chinese. You see.
 
Nazanin  Even when your tutor asks you what you want to do with the 
politics in your country. And I say I do not want to do something with 
politics in my country. They want you to do it. Because the world wants 
you do it. I feel that the RCA is part of the world’s general attitudes to 
other countries. Generally about the Middle East. You should represent 
the Middle East, as the world wants it to be seen not as I want it to be.
 
Sadie  That’s just completely othering you.
 
Nazanin  That has really bothered me these last 2 years. So where are 
my ideas and how should I express them because the world wants me to 
express something else which I don’t want to do it. Because of that I am 
quitting the gallery spaces.
 
Sadie  You’re going to quit the art world?
 
Nazanin  Because of that I feel that there isn’t any way to go out of this 
space not because everywhere is the same it’s not just the RCA it’s the 
politics of the world.
 
Sing  If everyone twists their mind a little bit that means the whole 
ideology will be changed and that would matter. That comes down to 
training and the teacher and expectations from the student before they 
came. That’s not a thing I can do. It’s a thing that surrounds the whole 
environment.
 
Sadie  It’s so linked to the art market and everything. Producing the next 
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artists and curators. Someone called the RCA the art world finishing 
school.
 
Someone was talking yesterday in the art criticism lecture. Taylor Le 
Melle was talking about the flavour of the month. For example, feminism 
is really trendy. They were saying hopefully this can outlive the trend. 
They were talking about the importance of citation and creating 
different histories through citing those references.
 
How can you negotiate being flavour of the month? Your background is 
part of the branding a gallery would want to put on you.
 
Sing  One of the most important things that I believe in is don’t get used 
to things. Now-a-days things won’t change as everyone wants to obey to 
the rules and keep earning more money.
 
Sadie  How can we add different voices to the art world without them 
being co-opted by the branding?

Nazanin  I think it won’t change till the politics of the world changes. I 
really don’t feel like my life is in my hands. I can’t decide where can I go, 
where can I live. In my country everything is related to my government’s 
country. I think everything is connected. The art world is not out of it. It is 
connected. I’m not optimistic it will change until politics with change.
 
Sing  I believe that the art world could be a pioneer. There’s only so 
much we can do but there is so much we can do - lets say we all 
become teachers.
 
Sadie  Sometimes I wonder if it has to happen in a different field. In 
anthropology and sociology you can do these things whereas in the art 
world the art market has this inextricable link.
 
Cicilia  I think the other fields are also connected to those economics.
 
Sadie  I just think that there is an intrinsic thing to produce something (in 
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relation to the market).
 
Sing  You have to do something that is really useful. Art has its limitations.
 
Final question! What’s your dream pedagogical situation?

Sing  I read an essay about democracy. The author a famous author in 
Taiwan. She said democracy should not be a policy it’s a lifestyle. It’s an 
attitude. You know that if you say something you don’t have to be afraid 
of it. You don’t have to bow to anyone.
 
I think my ideal is the celebration of diversity. Art should be about 
freedom. That’s what I’m looking for.
 
Nazanin  I feel that the ideal education is the place not just trying to 
pretend to have diversity. Some of our difficulties in our life are that 
we are pretending to something that is not there. We can have fights 
because it’s some part of our humanity. We get angry.  Its not that 
we should always be happy. And pretend that we are lovely. It’s really 
important to live naturally.
 
I see that when I work with children when I don’t teach them anything 
it works better. Rather than when I try to teach them how to behave 
because then we learn together.

Sing  Being a teacher can actually change the world for the better.
 
Cicilia   I’m thinking about when we have been looking at things related 
to the project when reading Bell Hooks. I know you (Nazanin) have been 
researching some other pedagogues as well. 

I get surprised that this is still seen as alternative. That the views and 
methods are abject from the school body still. The idea of school for 
me would be in the direction of more acceptance, more understanding 
and inclusion and different ways of thinking the human and the body and 
community. Its weird - it’s so far off from certain theorists.
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Nazanin  I feel that freedom in the education system will bring freedom 
in society and society doesn’t want to have free people/creatures. 
Always there is some kind of controls that society wants to have 
because of that maybe is why it’s still not acceptable to have those kinds 
of education systems that Bell Hooks and others talk about. 
 
 
 
 
 
 
 
 
 
 
 
 
 

‘It was difficult to maintain fidelity to the idea of 
the intellectual as someone who sought to be 
whole-well-grounded in a context where there was 
little emphasis on spiritual well-being, on care of 
the soul. Indeed, the objectification of the teacher 
within bourgeois educational structures seemed to 
denigrate notions of wholeness and uphold the idea 
of a mind/body split, one that promotes and supports 
compartmentalization.’1

      Bell Hooks

        

1 Bell Hooks. Teaching to Transgress (London, 
New York: Routledge, 1994) P. 16
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Equal Voices in the Room?
exercises
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Power 
Dynamics
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Reflective action 

Jo Freeman is a feminist writer who wrote the article 
The Tyranny of Structurelessness in 1970. The article 
states that often ‘informal’ groups fall apart because 
they fail to recognise the inherent structures that are 
present in every group. Jo Freeman writes,

‘when the structure of the group is informal, the rules 
of how decisions are made are known only to a few and 
awareness of power is limited to those who know the 
rules.’1

1 Jo Freeman “The Tyranny of Structurelessness”. JoFree-
man.com. 
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Task One
 

Use a mind map to analyse the structures in 
your group. Consider the following questions

How do you make decisions?
How do your meetings work?

Do you think power is evenly distributed in 
the group. Why? Why not?

Complete the mind map as a group.

Task Two

Use a mind map to analyse the power 
relations in your group. Consider the 

following question.

What are the structures of privilege in your 
institution / group?
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Mind map of structures of privilege at the RCA, workshop May 2017
The mindmap was completed by Jazbo Gross, Shamma AlAmri, 

Johanna Flato, Rachel Yalisove, Chris Mitchell, Sing Hang Tam, Sadie 
Edginton, Ro Hardaker, Natalia Skobeeva, and Rhine Bernardino.
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Action

This task is also based around Jo Freeman’s 
observations of informal groups. 

See pages 76 - 77 for the code of 
conduct written for the Equal Voices in 
the Room? project



37

Decide on the rules for your group. 

Brainstorm together what rules you would 
like. For example it might be a rule about 

being strict about start and finish times of 
meetings or a shared value about how the 

group operates.

Once you have written all the potential rules 
down, decide together which ones you would 

like to use as a group.

Spend as long as it takes to do this. 

Each time the group meets the rules should 
be read aloud. There should always be space 
for the rules to be reassessed, changed and 

added to.
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Action
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There is no instructor.
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Acknowledging what others have said in a group 
conversation and re-iterating it while paying credit 
can be used as an act of solidarity, to remind the 
group who originated an idea, and for joining in and 
supporting someone’s viewpoint. This can be used 
when you feel like someone is not being listened to.

During the Obama administration in the United 
States of America,
‘female staffers adopted a meeting strategy they 
called “amplification”: When a woman made a key 
point, other women would repeat it, giving credit 
to its author. This forced the men in the room to 
recognize the contribution — and denied them the 
chance to claim the idea as their own’.1
Anonymous former Obama aide to the Washington 
Post in 2016.

Perhaps pedagogical spaces are most powerful 
when they are recognised as group learning 
experiences and not primarily a place of individual 
genius. 

1 ‘White House women want to be in the room where 
it happens’. Juliet Eilperin. Washington Post. September 13, 
2016 

www.washingtonpost.com/news/powerpost/wp/2016/09/13/
white-house-women-are-now-in-the-room-where-it-
happens/?utm_term=.92f146b219ba

Action
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Ask everyone to go-round and say what the 
reason is that they came to the workshop or 

group.

After one complete go-round then go-round 
again. This time each participant should 

address and build on what another person has 
said.
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Action 

This task allows participants to situate themselves in 
relation to space and each other to show thoughts, 
ideas and responses. Being able to move demonstrates 
and articulates the fluidity and movement of ideas and 
opinions.

This task is influenced by the activist John Jordan who 
in Chelsea School of Art’s lecture theatre invited the 
audience to come forward and respond to a question by 
standing in a scale in front of the lecture theatre screen.
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A question is posed to the group.

In response each participant will position 
themselves in the room or space which 

becomes the host for a sliding scale. 

One end of the room will represent one 
response and the opposite end of the 

room will represent an opposing response. 
For example the response and opposing 

response might be yes / no, or a lot / not a 
lot. This should be decided on by the group. 
Participants are invited to think about the 

room or space as a sliding scale and position 
themselves wherever they want to within the 

space in relation to this. 

Once everyone has taken their positions they 
are invited to have a discussion. 

Participants can change position at any time. 

You can mark your positions using tape on 
the floor and map the conversation through 
running sticking tape along the floor to join 

the speakers.
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Feminist consciousness raising groups in the 70s often 
used the method of talking circles to discuss issues
affecting their lives. Women would gather in members
homes to share their lived experiences of particular 
issues they were facing. Through sharing personal 
narratives they could directly connect their experiences 
and understand that their experience was not unique to 
them. What underpinned this was an understanding that 
personal issues were political and cultural. 

Critics say that the groups were predominantly made 
up of middle class, often white women, prompting the 
question - who were the discussions for and whose lives 
were they benefiting?

Action
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Have a discussion about a topic the group 
feels strongly about.

Inspired by feminist consciousness raising 
groups the conversation should be based on 

individuals lived experiences.

After this discussion have a conversation 
about some of the links and commonalities of 
what you have experienced. Why do you think 
there are commonalities or why are few com-

mon experiences in the group?

After this, spend some time as a group writing 
down thoughts about who has not been part 
of the discussion. Who is not part of the con-
versation? Once the group has written down 

thoughts have a conversation about it.
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Action

This is influenced by a technique used in co-counselling 
and other often therapeutic contexts. Co-counselling 
is a method of therapy where both participants are the 
counsellor and the counselled. By distributing both roles 
to both people it strips away some of the hierarchy that 
might typically exist in this context.

By giving an allotted time to each speaker it gives space 
to each person to speak without being spoken over. 
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A discussion is held between 2 people. Each 
person takes it in turn to speak for an agreed 

amount of time.

For example, one person speaks for 3 minutes 
uninterrupted after which the other person 

speaks. 
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In the Greek myth Theseus and the Minotaur string 
was used by Theseus to find his way out of the maze 
so he was able to escape from the Minotaur. Theseus’ 
name comes from the same root as θεσμός (thesmos), 
Greek for “The Gathering”. String is used to tie things 
together. String is very flexible and can go round 
anything. String is good to draw with.

This task was taught to us by a teacher working in a 
secondary school who uses this method to visually 
show who is talking and how much. 

Material
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A conversation or discussion starts.

As each member of the group speaks they 
are given the ball of string. Every time the 
ball is passed the previous speaker holds 

onto the string so that the string traces the 
conversation.
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Reflective Action
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Experiencing the reduced gaze of others 
and its impact on the participants’ ease in 
expressing themselves

The activity contains two parts: In the first 
part, participants are asked to think about 
their experience of power in institutions (e.g. 
educational institutions) and their availability 
to show their opinions and thoughts in these 
contexts. The activity takes place in a room 
where participants can choose their most 
appropriate place to settle, then they have 
five minutes to close their eyes and listen 
to their inner voice about the specific topic. 
Closing their eyes helps them to reduce the 
heaviness of the gaze of others and stand 
at a distance from performing and trying to 
express their thoughts. After a few minutes, 
while they keep their eyes closed, they are 
asked to release their thoughts verbally or 
sonically. They can loudly reveal every word 
which comes to their mind. In the meantime, 
some participants may find their thoughts as a 
response to others’ thoughts, thus a dialogue 
of voices happens. During this process, 
participants encounter some moments of 
connection and disconnection with the 
outside world of their body. The activity 
carries on until everyone becomes silent.

By Nazanin Rahimi
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Reflective Action
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Expressing through bodily movements 
affected by inner voice and under the gaze of 
others

In this activity participants experience being 
the object of the gaze of others, and see its 
impact on the way they express themselves. 
The structure of the activity is to provide 
participants with the roles of both performer 
and interlocutor.

Participants’ bodies are the main materials of 
the activity. In this activity, participants are 
asked to express their thoughts with their 
body and without using their voice. They 
can listen to their inner voice and feel its 
impact on their body movements and decision 
making.

One participant performs her or his thoughts 
with their body movement and another acts 
as the interlocutor in response to them. The 
interlocutor then performs for a third person 
and the chain continues. This game has an 
extraordinary capacity to show the issue of 
being the object of the gaze of others in the 
absence of any voices.

By Nazanin Rahimi
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Alongside a team of fellow artists in 1968, Bill 
Harpe founded The Blackie Community Centre, the 
UK’s first official community arts project. Harpe 
became best known for facilitating egalitarian 
games, open to any member of the community 
curious enough to join. In 2001, his methods were 
published in a book, Games for the New Years. 
Originally dubbed Games for Socialists & Lovers, 
but hesitantly renamed to reflect political neutrality, 
Bill Harpe’s book is an extensive guide to egalitarian 
games, both eccentric and inspirational. To this day, 
the staff of The Blackie play a game together on 
a weekly basis, and Bill can be found in his office 
wearing an off-beat accessory such as a tall fur cap.

This exercise is inspired by “The Upside-Down Chil-
dren’s Game in Which The Player’s Feet Leave the 
Ground When the Music Stops,” page 17 of Games 
for the New Years by Bill Harpe (The Blackie, Great 
Georges Community Cultural Project, Liverpool 
2001). 

Reflective Action
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Everyone-a-Winner Musical Chairs

A group of chairs is gathered so that there is 
one less chair than the number of participants. 
The chairs are arranged so that they are in 
two rows, back to back, in the centre of the 
room. 

The facilitator starts the music. 

Participants dance around the chairs. 

The facilitator stops the music at an 
unexpected moment. 

The participants each find a chair and sit 
down. If a participant cannot find a chair, they 
share one with someone else. No one is ever 
chair-less.

Everyone gets up. The facilitator removes a 
chair and starts the music again. 

The game continues until only one chair 
remains. In the last round, the participants 
must make a human sculpture, balancing on 
the single chair.

By Rachel Yalisove
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Speaking 
and
Anxiety
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A common tactic when there is silence in the group is 
to try and fill the space with speaking. The presumption 
seems to be that if the group is quiet things aren’t going 
well. 

‘Silence is itself a noise; a rustle, a crumpling, a squeaking, a 
rumbling, an uproar or a breath, a racket or a panting. All this 
occurs beneath words, below words, behind them’ 1

                   Jean-Luc Nancy

Silence between speech is vital for conversation to 
continue. It’s the pause between each person that 
signals a break between speakers. It is a space to gather 
thought. 

1 http://www.fourbythreemagazine.com/issue/silence/listen-
ing-to-jean-luc-nancy

Reflective action 
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Take a seat in any place in the room where 
you feel comfortable.

Close your eyes 
or use a blindfold.

You are invited to join 3 minutes of silence.

You can then share your experience and 
thoughts on the paper provided. If you get 
stuck when writing you can return to the 

question 

‘Silence in a group makes me feel ...’

This writing is not to be shared with the 
group.
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Stepping into the limelight is a phrase sometimes used 
to describe the experience of going from being a 
member of a group to an individual performing for the 
group. 

Limelight is a type of stage lighting once used in 
theatres and music halls. An intense illumination is 
created when an oxyhydrogen flame is directed at a 
cylinder of quicklime.

The simple action of becoming the centre of the group 
or being in the limelight can induce heightened feelings 
which are often not openly discussed.

Reflective action
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The group stands facing each other in a circle.

Without words, each person is invited to step 
forward into the middle of the circle when 

they want to. 

They can remain in the middle for as long as 
they want.

Once the exercise is done the group can have 
a brief discussion about it. Why/why did you 

not step into the middle of the group?

(This task is often uncomfortable. We use it to 
highlight and use as a platform to talk about 

heightened feelings in a group in particular to 
reflect on how it feels to speak in front of a 

group of people.)
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Reflective action

Anxiety or nervousness is often hidden as it can 
be perceived as shameful to have these feelings. 
Sometimes the thought of appearing nervous can 
induce anxiety.

Artist Sidsel Meineche Hansen positions nervousness as 
an embodiment of the relationship between the self and 
belonging to politics and society.

‘On one hand, the over-excitability and investment in society 
– the desire to belong to a collective body – and on the other 
hand, the inhibition or resistance to conform to society and 
the governance of public life’1

This exercise addresses anxiety by acknowledging it 
through sound. Using the voice but not language this 
exercise attempts to create both a release of tension 
and heightened awareness through exaggerated 
expression. 

1 http://www.labourpower.co.uk/seminars/micro-poli-
tics-of-nervousness/
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What might the sound of anxiety or 
nervousness whilst speaking in front of a 

group be?

Sit for a minute in silence.

After the minute each person is invited to 
make a sound responding to the question. 

After each person has made a sound the 
group copies the sound the individual has 

made, and so on.
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Care 
through
medium
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Therapy bands can be found tied round the legs of 
chairs for children with ADHD or anxiety to kick against. 
They are also used in exercise to increase muscle 
strength or in physiotherapy to help the body recover 
from an injury. 

A typically individualised material is here used in a group 
activity to literally and metaphorically increase group 
strength.

This game relies on trust and communication as each 
participant is physically reliant and trusting of others in 
the group. 

Reflective material
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The exercise bands are tangled together. 

Each person should then take a handle in each 
hand. When everyone is ready start moving 
back away from the centre, stretching the 

bands out so that you are as far away as 
possible from each other. 

Stop at a stretch which is manageable for all 
of the group to hold.

This stretch can take place for 3 minutes.
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Material

Clay is highly responsive to movement. It is soft, firm, 
delicate, and robust at the same time.

In a conversation the material responds to the process 
and people who are part of it. It also creates a visual 
record.

Using the ear as an image reminds participants to listen 
whilst encouraging participants to look closely at other 
other’s ears - an often overlooked and seemingly private 
part of the body.
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A conversation or discussion is held with a
group of people.

 
There should be a theme of

discussion decided on before the group 
meets.

At the same time all participants should use 
the clay to shape ears - this could be one 

collective ear or many.
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Material

Carrying objects together can lock participants in 
heightened awareness with each other, the object they 
are carrying, and the spatial environment around them.

This everyday task can create a unique sense of 
consciousness and connection between people, objects, 
and space.

How does discussion relate to this task? Can care and 
awareness in discussion be aided by the task of carrying 
something together?
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Task One

Participants are invited to have a discussion 
whilst they carry a meeting table or the 

seating that they are using. The object(s) 
should be carried by more than one person.

The route for the walk should be decided as 
they go. 

A discussion should take place throughout the 
walk whilst carrying the object.

Task Two

Participants are invited to have a discussion 
about something they feel strongly about. 

After 20 minutes of discussion stop talking. 
Then in silence pick up the chairs and tables 
you are using and carry them together as a 

group to another location.

Continue the conversation at this location. 
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Action

‘The rhythm of walking generates a kind of rhythm of 
thinking, and the passage through a landscape echoes 
or stimulates the passage through a series of thoughts. 
This creates an odd consonance between internal and 
external passage, one that suggests that the mind is 
also a landscape of sorts and that walking is one way to 
traverse it’ 1

Rebecca Solnit writes about the history of walking as 
an act that is embedded and relational to the political 
and social and is rhythm maker for alignment between 
thought, self-hood and the world.

1 Rebecca Solnit Wanderlust: A history of walking (New York: 
Viking, 2000) Pg 5-6
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Participants are invited to walk in small 
groups (max 5 people). Each person in 
the group has 20 minutes to lead the 

conversation and walk in a direction that they 
would like to take.
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Code of conduct for workshop leaders and participants of the 
workshop

Be aware of how you are listening. This can be done through 
paying attention when others are speaking, being aware of how 
much you speaking and listening, and when you might be talking 
over others.

Don’t presume anyone’s gender.

We open the workshops to students and staff. Please don’t use 
the workshop as a space to address personal issues with a staff/
student member.

Differences in opinion should never become personal attacks.

If you need to leave the room at any point, please feel free to do 
so without apology or explanation.

If you don’t want to participate in any of the tasks feel free to sit it 
out, or pass. Feel free to do so without apology or explanation.

Be aware of your own privileges but don’t presume anyone’s 
privilege in the workshop.

Please ask if there is anything you’re unclear about. No question is 
wrong.

A code of conduct
has been created to give participants a shared set of values during the workshop. We read it at the start of every workshop and the code is continually 
readdressed as we ask participants to suggest changes and additions. We found that having a code of conduct helped people feel comfortable in the 
workshop because they know what to expect.  We borrowed the idea from the RCA Feminist Society who were inspired by Sisters Uncut. www.sister-
suncut.org/saferspaces/
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A code of conduct
has been created to give participants a shared set of values during the workshop. We read it at the start of every workshop and the code is continually 
readdressed as we ask participants to suggest changes and additions. We found that having a code of conduct helped people feel comfortable in the 
workshop because they know what to expect.  We borrowed the idea from the RCA Feminist Society who were inspired by Sisters Uncut. www.sister-
suncut.org/saferspaces/

Code of conduct for workshop leaders

We will stick to timings of the workshop so we start and finish 
when we say we will.

We invite feedback about the workshop and the exercises and 
send an email to ask for this. We aim to create a safe space for 
everyone in the workshop. Feel free to tell us before, during or 
after the workshop if there has been something that has made you 
uncomfortable or you think should be changed. 

We are aware important and pressing issues are addressed in 
these workshops that need to be discussed. We will do our best 
to address all topics raised in a conscientious way. However to 
keep to timings and focus we may have to move on with our 
planned exercises even if issues discussed seem unresolved or the 
discussion is very intriguing. 
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Before the workshop

There should be 2 or more workshop leaders. This helps with 
bouncing ideas, preparation, and is just generally more fun!

The workshop may have a focus such as using materials for 
conversations, addressing anxiety, or humour and power or it may 
include a variety of exercises that address different things. This 
should be decided and planned before the workshop between the 
workshop leaders.

The workshop should be around 2.5 hours in length including eating 
a meal or food together. This time allows for a variety of exercises 
and a more in depth discussion. We plan in time for eating food 
together as we think it is a pretty essential part of the workshop as 
a lot gets discussed more informally during this time. 

The workshop should be advertised at least 2 weeks in advance 
and people should book a place on the workshop to keep numbers 
limited. There should be a maximum of 13 participants in each 
workshop. Keeping numbers limited means that attention can be 
focused and there is less chance of the activities over running in 
time.

A room or space should be booked in advance of the workshop. 
This should be a quiet space which won’t be interrupted for the 
duration of the workshop.

Discuss the room before and how you want it to be set up. Go 
through the materials checklist. This will make it easier on the day.

Preparing for a Workshop
These are guidelines that we think help with running a workshop. We’ve added to this over time, and will continue to add to it. We invite you to 
use any of the exercises and guidelines in the book to run your own workshop. 
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Preparing for a Workshop
These are guidelines that we think help with running a workshop. We’ve added to this over time, and will continue to add to it. We invite you to 
use any of the exercises and guidelines in the book to run your own workshop. 

Decide before the workshop who is ‘leading’ each task. This 
means introducing the task and timing it.  This helps give people 
responsibility which enables the workshop to run more smoothly. 

Decide and distribute clear responsibilities amongst all the 
workshop participants.

On the day

The food provided can be prepared the evening before or on 
the day. We ask participants before for any food allergies or 
intolerance and try to keep it vegan to be as inclusive as possible. 
Both non-alcoholic and if possible alcoholic drinks should be 
provided. Alcoholic drinks should only be drunk at the end of the 
workshop with the meal.

Workshop leaders should check in with each other just before the 
workshop to see if there are any concerns. This could be done via 
active listening with each workshop leader speaking for 2 minutes 
about how they are feeling, whilst the other listens.

Print / write out a schedule of the workshop to remember what 
the plan is!

Run though the workshop together so everyone feels prepared. 

The workshop
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Start the workshop on time even if some participants will arrive 
late. This will help to stick to the schedule. Although its also good 
to be flexible so if you need to wait, you could do one less activity. 

The introduction to the workshop should be done by both 
workshop leaders giving a chance for everyone to talk about the 
project in their own terms. 

Workshop leaders should sit together during the workshop. We 
have found this can help to stick to a schedule.

The person leading each task should also be responsible for 
the timing of it. We found this helps give clear responsibility to 
everyone.

Any latecomers are invited to wait till the next task before 
joining in and given an introductory text to the workshop to read. 
We found that it disrupts activities and attention if we stop to 
accommodate latecomers during a task.

After the workshop

We found it really useful to debrief after the workshop but 
not straight away. We usually wait a week then meet together 
with notes that we have already prepared. This can really help 
clarify what has and hasn’t worked, giving a chance to adapt the 
approach or exercises for the next workshop. 
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Structure of the workshop
We have experimented with different ways of structuring the 
workshop but have mainly chosen tasks that address specific 
issues we have faced or observed.

Other ways to structure the workshop could be to address the 
range of different group contexts in the institution looking at their 
own specificity and using exercises that might be useful in each 
context.

For example in the Royal College of Art these are common group 
contexts:

1st meeting in a social situation
Various social situations
Lecture
Crits and discussions of work
Seminars
Tutorial
Private views

We have also themed specific workshops around specific 
interests. The last workshop we ran was framed around using 
games for conversations.
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Example workshop
Intro - What we will do in the workshop. Name round.

Through sitting in silence we will reflect on what it feels
like to be present with our own and each others bodies. 
Followed by a group circle in which participants are
invited to step into the centre. Through this we reflect on 
feelings that arise in group work and how it feels to be an 
individual in the group. See pages 58 - 59

Why did you come to the workshop? Part 1. Everyone has 5
minutes to write down 3 things. Everyone is then invited
to share the most important one in a go round discussion.
Part 2. Another go round in which you respond or 
acknowledge with what someone else in the group has said. 
This is a practice in listening, responding as a group, and 
appreciating common grounds. See pages 40 - 41

Inspired by Jo Freeman’s article The Tyranny of 
Structurelessness we will mind map the power dynamics in 
the group/organisation. See pages 32 - 33

Ask participants if they have a question for the group.
Employing the temperature check technique we will
spatially map responses through bodily positions in the
room. The question will then be explored in more detail
and participants will be invited to move as the question is
explored in more detail. See pages 42 - 43

Eat dinner together.

5.30 - 5.45

5.45 - 6.05

6.05 - 6.35

6.35 - 7.00

7.00 - 7.30

7.30 - 8.00
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References
Techniques and Methods we have tried out or been influenced by

Augusto Boal 
Augusto Boal’s powerful and influential book Games for Actors 
and Non Actors has a fantastic collection of games addressing 
power relations. 
Boal, A. (1992). Games for actors and non-actors. London: 
Routledge.

Consensus Decision Making   
Used by various activist groups since the 70s and inspired by 
the Quakers, consensus decision making uses processes that 
encourage everyone to be heard by using specific rules and 
practices aided by a facilitator. This goal of this method is that the 
group reaches decisions by consensus reached by long discussions 
that take everyone’s opinion into account. 
www.seedsforchange.org.uk/handbookweb.pdf

Feminist Consciousness Raising
There are many writers who have written about this including Jo 
Freeman - mentioned later in the references. You can find more 
information about it in the links below. The Bishopsgate Institute in 
London also has an extensive library with material relating to this.
www.womensliberation.org/priorities/feminist-consciousness-
raising
www.bl.uk/sisterhood/articles/consciousness-raising

Bill Harpe
Bill Harpe has been devising and running games for the last 30 or 
so years in the community centre the Black-E in Liverpool. Each 
game is devised under the principal of ‘we are the games we play’. 
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His games are focused on co-operation.
Harpe, Bill.  A DIY Guide To Games For The 21st Century Liverpool: 
The Blackie (2001)

Lois Weaver’s The Long Table 
Artist Lois Weaver’s method for group conversations that is non 
hierarchical and performative 
www.publicaddresssystems.org/projects/long-table/

Propositional Attitudes: What do we do now?
A book just published including methods and instructions for group 
activities from artists and activists.
Ed. John Burtle and Elana Mann. (2018) Propositional Attitudes: 
What do we do now? California: Golden Spike Press.

Ania Bas, Simone Mair, Lydia Ashman The Walking Reading Group
A group founded by artists Ania Bas and Simone Mair, currently 
run by Lydia Ashman and Ania Bas that hosts walks alongside 
discussions of texts. 
www.walkingreadinggroup.org

Philosophy for Children
Philosophy for Children has lots of fantastic resources for 
discussion in the context of children discussing Philosophy.
https://p4c.com/

Teachers/artists/groups addressing and forming practices of 
education

Emotional Learning Cards Produced by Iniva 
A deck of cards encouraging people to critique art through 
emotional lens and through challenging stereotypical ideas
www.iniva.org/learning/emotional-learning-cards/

Free to Learn: A Radical Experiment in Education
A documentary exploring The Free School in Albany, New York 
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where students are encouraged to critically reflect and have 
decision making power over how the school is run.
Free to watch here
https://vimeo.com/16115695

Micropolitics Research Group
Exploring links between artistic production and late capitalism.
https://micropolitics.wordpress.com/about/

Nils Norman  The School of Walls and Space (2008-2017)
www.dismalgarden.com/pedagogy/school-walls-and-space

Postcards from the Desert Island 
Artist Adelita Husni Bey made a film in Ecole Vitruve (a self 
run primary school in Paris) that documents the children’s 
organisational methods
https://vimeo.com/100885362

Precarious Workers Brigade  Training for Exploitation 
A workbook for educators/students to critically analyse 
employability, ‘professional practice’ and work-based learning. 
This also contains some useful exercises.
Free to download here
http://joaap.org/press/trainingforexploitation.htm

Radical Education Forum  Radical Education Work-Book
A group that meets in London dedicated to exploring pedagogical 
theories and techniques, and contemporary issues affecting 
those involved in education. They produced the wonderful Radical 
Education Work-book with references to many activities to be 
used in a learning environment exploring a range of issues.
The Work-book is free to download here
www.dropbox.com/s/kslnn5ll14atih6/ref%20workbook.pdf

Solnit, Rebecca (2000). Wanderlust: a history of walking. New 
York, Viking.
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An extensive and incredibly densely referenced book about a 
cultural and political history of walking.

Summerhill School 
A school set up by A.S Neill in the UK where students are 
encouraged to have decision making power over how the school 
is run.
www.summerhillschool.co.uk

See also The Majority Never Has The Right On Its Side (2013). A 
film by artist Emanuel Almborg about Summerhill School

Soren Hansen and Jesper Jensen. (2014). The Little Red School 
Book. Pinter & Martin.
A guide for school children to challenge power structures in their 
institution. Calling teachers paper tigers this book was originally 
banned after publication in the UK in the 1970s.

The Squatters Handbook
A classic guide to squatting with a very clear aim as a publication 
for practical use and empowerment. There have been 14 editions 
since it was first published in 1976.
https://www.squatter.org.uk/squatters-handbook/

Colin Ward and Anthony Fyson. (1973). Streetwork. London: 
Routledge & K. Paul.
An argument for using the streets and city as a classroom. Also 
includes some activities

Fraser, Andrea. ‘The Personal and Political Revisited’ in Politics 
of Study. Edited by Sidsel Hansen and Tom Vandeputte (London: 
Open Editions/Funen Art Academy, 2015)

Texts about self organisation in groups 
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Bion, Wilfred. (1989). Experiences in groups, and other papers. 
London: Tavistock/Routledge.
A psychotherapists observations on groups and how they work.

Freeman, Jo. (2013). The Tyranny of Structurelessness. WSQ: 
Women’s Studies Quarterly, 41(3-4), pp.231-246. Originally written 
in 1970. 
A critique of self organised groups making a strong argument to 
acknowledge formalise processes and structures in groups.

Graeber, David. (2010). Direct action. Edinburgh: AK Press.
An ethnographic study of activists in North America. Interesting 
detail about group meetings and how they operate.

Hancox, Dan. (2014). The village against the world. London: Verso.
Study about a village in Andalusian Spain organised along 
communist / socialist lines.

Haworth, R. (2012). Anarchist pedagogies. Oakland: PM Press.
A collection of essays related to anarchism and pedagogy.

Starhawk. (2011). The empowerment manual. Gabriola, C.-B.: New 
Society Publishers.
A practical guide to self organising groups. 

Decolonisation, Control, and Education 

Ahsan, Hamja. (2017) Shy Radicals. London: Book Works
A manifesto and critique of loudness as the hegemonically 
glorified way of being and exploration of shyness and how it is 
perceived. 

Boal, Augusto. (1992). Games for actors and non-actors. London: 
Routledge.
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Darder, Antonia. “Decolonizing the Flesh: The Body, Pedagogy, and 
Inequality.” Counterpoints, vol. 369, 2009, pp. 217–232. 
Looks at how the body is perceived and treated within the context 
of education and issues of inequality

Freire, Paulo. (2000). Pedagogy of the oppressed. New York: 
Continuum.
An incredible analysis of oppression and its link to education.

Hooks, Bell. (2014). Teaching To Transgress. Routledge.
A powerful collection of essays about how the classroom should 
relate to lived experience and politics and conversations about 
how learning should be pleasurable.

Illich, Ivan. (2012). Deschooling society. London: Marion Boyars.
A critique of schooling in the institution

Meineche Hansen, Sidsel
Research around nervousness and how it may be seen as a protest 
against capitalist driven performance.
http://www.labourpower.co.uk/seminars/micro-politics-of-
nervousness/

Moi, Toril (2003) Discussion or Aggression? Arrogance and 
Despair in Graduate School 
An exploration of dominance in seminar discussions and its 
relationship to privilege.
http://www.torilmoi.com/wp-content/uploads/2009/09/Moi_
Arrogance-and-despair_2003.pdf

What Should White Culture Do?
Full day seminar organised by Daniel C. Blight with support from 
Art on the Underground and the Royal College of Art, on race, 
whiteness, and decolonisation. During the last Q&A students 
brought the focus back to looking at education and the RCA, with 
helpful responses from the panel.
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https://art.tfl.gov.uk/media/what-should-white-culture-do/

Decolonising the Syllabus

SOAS Student’s Union (2016) Degrees of Racism
A vital discussion from the students union addressing why there 
is an ‘ethnicity attainment gap’. The document also touches on 
recommendations for how classes might be structured differently 
to encourage everyone to be heard and how to confront and 
address racism within the seminar room.
Download the document here
https://soasunion.org/liberation/attainmentgaps/

Cambridge  Decolonise the English Faculty: An Open Letter
A letter signed by current and previous students with a list of 
demands for decolonising the syllabus in the English department
https://docs.google.com/document/d/1Qji9ojNzumOeKboLLBBW
s5fxJfEPVAw4JDNtdz2yAtU/edit

UCL  Why is My Curriculum White?
http://www.dtmh.ucl.ac.uk/videos/curriculum-white/

RCA Decolonising the Institution  
Student Union led series of talks and events exploring 
decolonisation of the institution.
http://rcasu.org.uk/wp/decolonising-the-institution/

Listening 

Golding, Johnny. (2018) Friendship in L. Turner, U. Selbach, R. 
Broglio (Eds). The Edinburgh Companion to Animal Studies.
A wonderful narrative and philosophical encounter with a horse, 
and exploration of the relations between listening and friendship.

Lucia Farinati and Claudia Firth. (2017). The force of listening. Los 
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Angeles: Errant Bodies Press.
Structured as a series of conversations with a range of artists, 
activists and theorists about listening. This book was hugely 
influential on our work. There are a wealth of references in this 
book related to politics and listening

Sarah Hempstock and Soofiya Andry (October 2017) Radical 
Listening: A Manifesto Issue 19 Radical Pedagogy Strike Magazine
A manifesto for listening.
https://www.strikemag.org/radical-listening-a-manifesto

Manning, E. and Massumi, B. (2014). Thought in the act. 
Minneapolis: University of Minnesota Press.
An exploration into using the body and practice in communication 
and critique of the hegemony of language.

Nancy, Jean-Luc. Translated by Charlotte Mandell. (2007) Listening. 
New York: Fordham University Press
A philosophical understanding of listening and interrogation into 
how it is culturally perceived. 

Oliveros, Pauline
Pioneering sound artist who created sound scores for enable deep 
listening.
http://deeplistening.org/site/content/about

Beau, Dickie. (2017) Olden Lobes 
An artwork exploring democracy, architecture, and deep listening.
https://vimeo.com/200009275

The Politics of Listening symposium was organised by Art in 
General in collaboration with the Vera List Center for Art and 
Politics
http://www.veralistcenter.org/engage/event/1951/what-now-2015-
the-politics-of-listening/
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Othering, debt, and response-ability

Judith Butler and Athena Athanasiou. (2013) Dispossession: The 
Performative in the Political. Malden: MA. Polity
An inspiring example of a collaboration through text, in dialogue, 
seeking an answer to the questions: what makes political responsiveness 
possible, and how can performativity act as political resistance? Spanning 
over the wide subject of bodies in public demanding change from states 
of precarity, their analysis involves a critique of the commodification of 
the university system.

Feminist Theory Workshop Keynote (2014) Karen Barad: Re-membering 
the Future, Re(con)figuring the Past: Temporality, Materiality, and Justice-
to Come
A lecture hosted by Duke University, where Barad links a basis of 
othering through ontological being to concepts of justice and response-
ability, at 56.35 - 1.00.18.
https://youtu.be/cS7szDFwXyg?t=56m35s
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